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ABSTRACT

The future of & civilization depends on what persons do when they work, |
as well as what they perforn when they don't work, If they take up their time on
creative and constructive pursuits during their free time, civilization will go
ony if suoh activities are destruotive, social order will deteriorate and prog-
ress will be retarded.

Should one prevail upon inducements and people behaviour by indirect |
means of definitive recreation forms, so that it would be possible to cooperate
for evolution and transformation of the society ? e

m‘mtmgim'tm]agummmgalarg-mgoofm ‘but mainly
promoting the entire development of the student:persomality in order to fom a
conscious, disciplined and hapry citizen.

School must encourage students to think about life as being studied and
Mo

School has to develop a program that prepares the individual for all situ
ations = during free time — as much for his work as for himself. So, school will
also be teaching spiritual values to the whole formation and ocooperating for
social progress and human fullness,

Recreation in the Elementary School shouldn't be an idle period, It
should be planned, accomplished and estimated in respect to the whole growth,the
personal maturity, the formation of good habits and the assimilation of new
knowledge. '

This program of artistic, literary pursuits, rhytbhmic and gymastic ac-
tivities can be accomplished in three phases: directed recreation, guided recrea
tion and free recreation, taking as: a basis the experience developed at the mu-
nicipal schools of the Porto Alegre City Hall - Rio Grande do Sul - Brasil.
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I, INTRODUCTION

School must stimulate the student to think about life. The subject of
study must coincide exactly to life, The first concern of the teacher, on his en-
gagement with education, should be placed on the value systems of what his stu-
dents lknow, thirk and feel.

Sohool must teach a child how to live the present so as to correspond
to that curiosity which the student meets looking for a solution to his problems.
School must encourage the pupil to get to normal habits of school work, with the
total integretion of his persomality enjoying what he does for the results that
he obtains and for the activity that he performs.

According to KILPATRICK (1960) the task of education is to  trensmit
oculture to the young people and improve the existéng ' - cultures This means that
school must help to form aa adjusted personality that can and wants to live among
the social changes and go further the best way it can having an influence in its

~envirenment as an agent of cultwrel deyelopment.

Seience with its inventions or Technology as it is frquently ocelled,
has stimulated repid and {mbalanced social changes. The dangers which the quanti-
%y of social problems without solution represent to man should cause comcern  to
the school and family on the child's upbringing. The critical study of  oculture,
making wnderstand its strength and weakness and a constructive program experi-
mentally dotgninod to solve those problems,should be used as a basis for the i/
definition of educational aims,

g We live in a society which is more concermed with oémitin develop-
ment than with the integrated development of the persomality,a sitwstion  which |
possibly derives from the growing demends of the techmological world. | For
FICETNER (1975) it is no longer a gquestion of educating but attending school to
keep & society in constant dsvolommgumly)in the countries of the so called
third Verld.

mthilna;mmﬁmbeomualinkbem?odnoﬁmandommp- 73}
tion and the sdzool)tha operational mold of this ideolog.]‘lhil concept of educa~— '\, '

|



2,
tion has influenced negatively in the educative planning of childhood for the grow |
ing technicalization demands specialized humen resources in time and the principles 3

of results no longer respect the operational level the psichonewrelogicsl maturing "5
of & ohild. o

One camot deny that modern society stimulates competition and  that
sooner or later one should leawn this. But the conocept of competition should ine-
clude the consoiousness that life can be rxicher and more profound if there is oo~
operation kindness and solidarity in the process of mocial swrvival, In this pro-
cess, the person must be conselous of his ovm values and vesources. The stimulus
which induces the student to overcome his faults oreates opportunities for self
estimation which will sexve him as a starting point to accomplish his affort. In
relation to this he will be able to measure his progress.

v

Through play activitics school may stimulate principles of morelity,

Justioce, sense of humor and the satisfaction of getting to something by working
for 1t. '

For KILPATRICK (1966) the main %ask of education may not be so much to
produce learmed men but above all men that may feel,think and acts

Acoording to FICHINER (1975 the adult in modern society is the product
of a social structure which disgualifies him of his bhuman condition.

A school which does not correspond to the necessities of the modemn
world which inhibits man's oreative capacity which subjects him to old foms of
mwmmwmjw,mpﬁwhinnmmm his historical
evolution. Eiucation should no longer be standardised and static placing the sty
dent in the mere position of & depository of informations often useless even fa-
vouring the loss of motivation for leamning.

As for the cowrtries still under development that do not yet profit |
from the oconsequent benefits of high industrialisation with a proncunced reduction
of working howrs and the availsbility of free time beceuse the necsssities of sub-
slntnse Rusase maw seionhis Tor sstnanie asquisttion essential to swrvivance edu-
cation should contain specific aims also in relation to leisure ooncentrated on
the necessity of a human preparation in the sense of forming an individwsl  ocon |
soience for the ways of acting. One wnderstands by ways of soting, the establistment

\ ”
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oA
of a hierarchy of values in the daily decisions of each individuals an attitude
/
which helps him to govern his initiatives and guides his conducts 2 disposition
for the answers to individuval motivations and necessities. In his ways of acting,
the individual should be prepared to recognize the necessity to ballance his pro-

fessional tasks and all the reguests of & neurotie world with the renovating fa-
miliarity of human relations and with the oontact with mature.

Y

By not sharing informally and solidsrily with his fellow ones and not
contemplating and learning how to appreciate natuve's beauty the man of the wrben
areas reduces his joy of living, loses his natural simplicity places himself at a
distance from his drigins and risks losing the fundamentel valuss of & oivilizaw
tione

With these thoughte in mind it would be worth redognizing the neces |
sity of the shoool to engage in the modification of child education making it
femtt&titmtmhmthoiﬁivﬁmlummtnmttwmm«—
nhpmumuﬁwhmmingmmmm total tomatim& "for no knowl-
odgomvalmifitunotdinetlynh%dtowemﬂtothcwofnﬂng" .
(Fichtnery 1975, p+8),

Aocording to FICHTNIR (1975) the majority of the world's child populs
tion does not attend schools. Unesoco#'s statistioc show that only in a few nations
does half of the child population complete the first six years of schobl. In
Brasil more than half of the students from the rural zome stop studying  before
the third grade of elementary school, thus not aoquiring a functional literacy.

Among the proved examples, the author presents as less frequent school
activities in the currifulum of those schoolss: dramatization, recreation, physical
education and other activities outside the classyoom. -

The analyses of cwurricular activities shows a gap between the proposed
aeadmiotashandth.m;mentinihiehthoohimnmaswuum spe~
cialized didatio resources, What FICETNER (1975) observed is an inadequacy of the
school's ocurriculum in which purely intelectual activities still predominate in
detriment to other prectical and creative activities which would allow the stu-
dent to learn his world by using his corporal potentialities.

Stulies like FICHTNER's (1975) and experiments in elementary schools
&mwmmmmu@, Rio Grende do Sul, Bresil,led the suthor of
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this work to plan a study about recreation in schools. )

Anmlmtiomlminsehmhumm&hmiw for a
school to stimulate the total development of & personality by means of eduss=—
tional prectices integrated to the other teaching plans,

=0

Biucational practices, also oalled specialised activities, such as
: WW&&,MMM&WM!@M&NWM#M&»IQ
 jectives when spontaneity and motivation ave MI Hducational preotices are
uwhmmdmwuuﬂmm#hﬁthqm not be
relegated to the sporadic and temporary enthusiasm and to the good will of some
teachers, They should be part of the general plan of school activities and be
integrated with the cwrricular plans of each level of the school making school
mm,mdymiomdwﬁwmumﬂupJnm funotion
t’bmtw-

It 48 no ingenuity to wish and recognize that the anmal progremming
of the recreation in school like other initiatives can also be obtained with scme
‘effort and dedication. Organized reordation has been introduced in the mmicipal
schools of Porto Alegre with reasanable acoeptance and success in the period be-
tween 1961 and 1966.

Blucation for leisure is a funotion of the family and the school.The
more sociably lacking the school's population and the enviremment in which school
must operate is the greater its precowpation must be in keeping childven and yowg
stezs busy in their free time.

One of the basic purposes of the school to help students to get ad~
Justed to their cwrriculum and have them produce more in their school weork should
be to oconvince them that school is a social place where friends meet and share
affectionately in their oommon activities and not only a place of formal learning
where instruotion dominates the total formation.
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II, THE PSYCHO-PEDAGOGIC VALUE OF ORCANIZED RECREATION IN SCHOOL

During all moments of her life the child is observing, seleoting, ac-
uptigc,mmsinmammquminemtmmmhwmw
acters She learns what she lives, she does not lear without living the experi-
ence of the action, This should bring sericus consequences and preocupetions  to
mmhmmmmmibhrwmmltwumlmmt
she lives then the quality of life is the most important thing that can happen to
hers If the child lives a high quality of life, she will be trained with a high
quality of oharacter. The young people will choose their way of living aoccording
to what lives in their hearts, If these things are correct, the most important
precoupation of all in the family, at school and in society should be the quality
of living,

Flay activity and the right to play freely and extensively have arcu-
sed the general attention of the stulious, The truth, however, is that school
life continues in this irreducible duality of "olass" - "recreation", In the first
(olass) there is the presence of work, authority, obedience, effort, silence, im-
mobilitye In the second (recreation) there is the play, joy, spontaneity, expres—
sion, pleasure, plenitude of the child's life. In the olassroom there is the for-
mality of the teacher and of teachings, In recreation there is the simplicity of
the student acting spontaneouslye In both situations teacher and student are sepa
rate placed in opposite positions and diffioult to bring togethers Thus studying
assumes the fatiguing concept of the demands of the intellectunl effort and of xe¢
quests imposed by the aceomplishment of an almost always theoretical progremgwhile
recreation develops led by the students themselves who on their own choose activi
ties and do not always lnow how to use this freedom.

The student needs many experiences lived during recreation with comps
nions who are more or less his age and have identical mental develomment.he needs
%o leaxn about others' Tights snd feelings, how to share about relationships and
interaciion ns member of a groups thus can solidarity be lived. The teacher's task
is also to help the student to satisfy his necessity of independence and trensmit
the first notions about social participation, individuel liberty and the implica-
tions in which he will be involved during this process,

The student needs a big opportunity to grow physically and know how
to use big and small muscles, just as he will leamn about work he should learn
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to relax, to resit, to free himself from the tensions of every day life and should

devalop his capacity of percepiion in the relations between time, space and move~
ment e

A recreation progrem in school must be plammed, organized, carriod out
and evalwatoed overy yeer like any other teaching plan. Once board and teachers
recognize that recreation will help psycho-motor development, the integration of | :
cwrriculum, the general diseipline of the school, the velationship between teach— |
or and stulent, the opportunity of developing leaderships, personal hygieme and
outdoor life and education for leisure; teachers shall introduce organized recmg \
tion in school with en anmml progrem divided into three phases: directed, orient |

(

ed and supervised recreation, o

Speaking of integrefion of currioulum, one must siress the importance
of the use of all educational and culiurel resources of the schools from the wuse
of library with “story _telling time" helping with the study of the native lan~-
guage the orgenization of chenzﬂ) Jesters thus developing an artistic semsibility
and dictions folkloric groups arousing the interest of the origin of the people,
of the study of History, Usography, Seclal Sciences, besides dancing amd rhythms
intramural sports stimulating an interchange of teams sociability and individual
values of healthy competitions ouldoor programs favouring the practical study of
Fatural Sciences, love of nature and spiritual developmentj besides other forms
of educational practices which enrich sthool work.

I1I. THE MEPHODOLOOY OF ORCANIZED RECREATION IN SCHROOL
1. Directed recreation

Taking for granted that a child leamms to live socially and develops
herself hammoniouwsly in her plenitude through movementy participation, healthy
competition and outdoor  activities, each school should have 2 free ares necessa-
ry equimment and toachers with good will and interest in educating.

mmctdmtimthoﬁuﬁmofmmlmmaf mn—
tion is & daily period of 20 minutes when students go o the school yard with
their teachers and play preselected games with the aim of giving an  opporbwmity

|0
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to develop new abilities increasing the student's recreational means inside md ’O
mmm-m@munnumwmmmm,u& a cer-
mmmvmmntutmnww his program
of games and election and spontaneity may be favoured.

This free ares for recreation should be divided into reserved spaces
so that about 25 to 30 students of one class can move in an area of at least 25
to 36 square metexs, Thus the school yard can be fully painted and divided into
small aveas which will be used by the same groups daily while this phase lasts.

Teachers should dispose of & classified file of well selected recres
tional activities with varied specific aims, the intensity of the game, age and
sex, This file composed of games, songs, simple folk-dances, singing games and
other suggestions should frequently be revised and renewed preferably by oo~
chers of Fhysical Hiuwcation who should coordinate recreation and the teachers of
Musio and Arks who thus will be'a better oontributien for the amplitude of the
individval abilities of the students. The richer the individwal is in abilities,
the better his attitule towards leisure will be the more spontansous and pleaswra
ble his reoreation will be, the more zdtisfactorily his free time will be filled.

Such principle is far more stressed if the aim ie the ohild who by
nature is always looking for new ways of action during the availability of her-
self,

One should siress the faoct that the period of anmmml duretion of
directed recreation in Brasil, usually starting in March or April will be deter-
mined by the development of the program itself and by the attairment of the pro-
posed aims. The oomplete growth of the students hynﬂhwnﬁth,dummm
by a greater desembarressment and security in initiatives by the manifestations
of independence when choosing sctivities and by a creative imagination which
makes them invent new ways of activities based on those which they learnsd du-
ring the time of this first phase.|Nore than delimitating the time it will be
necessary to observe the moment when students start tos

a) demonstrate abilities and interests in choosingj
b)decide and meet new satisfactions in their free times
e)mmwtmmmmmmtomau-

!

tivities and enjoy greater liberty of choice. Uhmohﬂdmdzmmmtosmm
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oapacﬂyotozﬂermdnupummdatutmdinghummtogotam
eral participation of the groups, wm»ﬁﬁuammwmm,,
them the seoond phase of the program can be started. """

Generally in schools where there is no :. Physical Education  teacher
available, this period never lasts longer than 2 or 3 months.

For most of the schools #radition and routine have made an idle inter
vel out of recreation period when free time turns out %o be an interruption of a
learning process which should be constant so t}}at the school could better comple~
te its social, cultural and feaching functions.

~— 240viented recreation in school

w0 In the previous phase the school yard was divided in such a way as to
244} deterninate an arerfor each growp. of stulents with their om teacher, | During |
¢)  _ oviecntod Tecreation the school yard should be divided so that, varied sotivities have
: reserved spaces specifically for each ones Thus there will be a definite  place
for singing games, for rope skipping, for small groups play, folk dances, ball |

gemes etc. likewise the librery will be available to those who prefer "story tell |

ing time"3 rooms should be established for choruses, jesters, drematisations and §ad
handyorafts. The participation of the student in this second phase starts boingk
-pmmmam%oabeummuummoppmwtomm
he is going to play with and what he is going to prectice without staying  with
»mm:tm:fn&mtiﬂvuuhmmm,asguidc,!howintwto
keep a balance in the studenits' relationship, always protecting the majority's

wish 4o liberty and assuring the participation with spontaneity and satisfaction.

A A
CA

2

-
» .

iy . Duringoricafed Tecreation activities are preferentialljselected by
specialized teachers who will observe in this choise the previous experience of
the students that iss abilities developed in the first phase, interests which they
demonstrate, level of relationship they have reached in groupe, physical resist-
ance which is revealed, attendance to necessities which have not been satisfied
and the difficulties they show, AS an exmple, the orgenization of thesther clubs
and others, trediton and folkloric groups, literary and spoi%s olubs,  school
choruses and bands could arise if such activities ass drematizations and mimis

gomes, folk dances, "story telling time", reading and poetwy, sports and  musio
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inioiation had been developed during the directed recrestion, The anmml  of

< ovienied recreation mwst be of at least one more guarter of & year before the fi-
nal phase of the supervised recxeation.

G B Iike in the first phase (directed recreation), oviciied Tecreation

| should last 20 minutes. In general, in this peried, it is possible to develop
not only outdoor game activities but also artistic activitiess rhythm, singing,
painting, drewing so as to awaken and develop the stulent's cepacity of orea~
tive expression.

%mﬁmmMWRWamfwm variety
mmvammmm.vmmmmﬂmm student
memﬁmm&MmMﬁummﬁmﬁ;mﬁvfn
the purpose of preserving recreation's educatiomal values.

kmgtecm(m'ro, :p.a) " the mere faot that an activity is
volitional and based on & choice does not assure that it has recreational value.
All too often; the activities ave repetitive rather then oreative, superficial
rather than maeningful, and enervating tather then restorative. Obviousty, all
that goes wnder the grise of Tecreation does not genuinely qualify".

Recreation can be compared to & ladder with its rmgs comsisting of
worth while and lifelong activities and hobby pursuits tha$t embody adventure,
satisfaction, choice making, self-expression, oreativity, voluntary participa -
tion, and sooislizing among other factors. (Corbin, 1970).

3+ Supervised recreation in school

mmmgmmmamﬁmmm s |
called supervised recreation. During this period new pattemns of activities are
created and the stulents organise themselves in olubs, freternities #ef tredi ?
tion and folklore centers. led by the colleagues themselves in growp activie-
ties, the choice becomes entirely spontaneous, and free time is left available
to What the stulent's oreetivity énd’ imegination may suggest in tems of per- |
fornance with the same daily duretion of 20 mimrbes. It will alweys be neces- |
sazy to have a teadher Tesponsible for the generel coordination of the Tecres~
tion in any of the three phases, during the progrem's developments This coor=
dinator could preferebly be the Physical Miucation teacher, who due to  his
professional formation should have prectical, theorical and technical knowledge |
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about recreational activities in the school. 'O

Supervised recreation requires the participation of some teachers
as assistants, who stay during recreation time, %o follow the activities
without interfering in the student's decisioms.

A% this stage of the progrem, the children should be capable o
chose activities freely, the teachers will citly supervise, observe and solve
problems which may eventually ocour.

Experiments with group activities in progrems of elementary
schools induced the author of this work to investigate by mesns of ocbserva~
tion methods, sbout the ideal mumber of group members in childhoode The re-
sults have proveds; with a relative margin of accuracy that a child's gregari
ous capacity between the ages of nine and twelve reaches influsnce and inter-
action wntil the muber of eight members for each group. POWELL (apud FEB,
1944) would have supported this statement when be crganiszed the Boys Scouts
movement establishing as the wmity of each troup a patrol of eight members. It
would be worth proving with a greater scientific base the hypothesis that
the gregarious capacity of adolescent groups is related to the age of the
members that integrate them.

MEDEIRCS's recommendations ave suitable when she writes that ele~
nentary scheol, among other aims, must "offer children great diversity of
games which they may leamn well and continue to use in their leisure time,ded
icating themselves to recreation in an active mammer rather than mevely aot-
ing as spectators" (Medeires, 1961, p.42). Preventing fatigue favouring self
expreasion, allowing relaxation emabling the development of physical capacity
in an atmosphere of happiness and disciplined liberty, is to coniribute to
the student's total health,

The concept of competition, when dealing with education ‘through
games, is a subjeot that should deserve special attention from the edusators.
It is known that somehow we all compete and that even certain ways of competi
tionare not only instinotive but also beneficial; oontemporary life can be-
oame & coupetition, It will be prulent to prepare the young yeople to  face
the reality of life. Some people live superficially others live for their ine
spirations and integrity, both types are real and exisi. The reality of +the
Wofwmuammthutm:tmttnhmuﬂr)m the
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childhood is the ideal phase for him to arouse & different oconscience: that life
can be more plentiful, richer and deeper. Cooperation is perhape the first step
to make him feel this comsciousness.

Competition, according to GOUVEA (1969), may be useful as & stimula~
tion to the person's wish to acquire abilities and txy o act with perfection,
exercising courage, decision, ' initiative, perseverance and conirol. On the other
hand Gouvés reccmends ihat the wish to struggle and the instinot of destruction
should be overcomes it is pomsible that through games, aggressiveness and ambi-
tion may be so exalted that qualities like bemevolence, friemdship, sincerity,
sense of justice, honesty, generosity, tolerence bc extinguished; thus forming
& false ooncept of these highly important moral velues in human life,

The sohool must care for an atmosphere of joy and easiness anong
those who are reoreating, Therefore it is not advisable to demend an acourete
technigue and perfect: perfomance in games, dances and other activities. To keep
everyone's pleasure and arouse the wish to repeat sotivities for the satisfaction
of praotiaing} is the right attitude for recreation time. Tach cne's great pleas
ure consista of distinguishing and discovering the way to overcome his diffi-
culties,

IV, EVALUATICN FOR THE ANALYSIS OF THE RESULIS

Buoating is not only assuring knowledge, but mainly favouring the
total development of the student's perschality, having in mind the formation of
a oonscious, disciplined, responsibla and hapny citizen. This development cannot
be reached only through intelect, but through all the aspects of life ( DEWEY ,
1960)¢ If cognitive development does not follow the affective, the student will
be deprived of social and spiritual progress,

Biucational pmotices on the other hand, view of physical, artistio,
civie moral and religious necessities should have their programs evalumted in
relation to the total growth, the individusl maturity, the formation of habits, ||
although it is also necessary to consider the assimilation of & certain knowl:-
edge. To instruct is to inform enabling new knowledge. To form is to oconditiem
for an individwal, moral, physical and spirvitual life. o
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For the analysis of the results, special attention should be given, in

the sense of detemmining the study population and group control, the definition
of variables, the gathering of data and the validity of measurements,

A gathering of data, by the planmmers involved in the anmial recreatip
nal progrem will be essential for the amalysis of the resulis, The instruments for
the gathering should preferably be ellaborated by all pesople involved in the pro-
Cons ¢

Inthismoareheffhoamlmlmtimefmtmmmm
following data should be obhserved:

1) general organisation of activitiess
2) liberty of individwel expressions

3) individual growthj

4) leisure aims;

5) development of leadexships s

6) integration of teaching planss ,
7) tescher's staff and its participation.

While this experience was being developed in twelve mmicipal schools
of Forto Alegre, new necessities aroused snd some progrems related to recreation
were officially implanted by the executive and administrative Boaxd of Hiucation
of the Municipal Government., Thus, clubs' day (weekly), swimming campeigns (twioce
a year), outdoor education experiences (weekly), folk dancing festivals, civie
time on national dates and recreation seminaries for teachers, have been ocarried
out.

To evalunte an armwal program of recreation is to accomparny the indi-
vidwml progress of the student his capacity to participate scoially, his leader-
ship development and his abilities in general, his disposition for new interests,
his oreativity, his disciplined atiitude, his personal hygiene habits and his
oultural development.

A school that "forms" and "informs" gets a new human and social sig-
nificance and $ruly perfomms its cultural fimction in the process of nationali -
gation and of wmiversal fratermity.
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